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ABSTRACT 
 
The aim of this research is to identify the types of common errors made by the 
third semester students of English Education Department in writing narrative text. 
The research employed qualitative approach to gain the data of students’ 
grammatical errors in writing narrative text through coding. The subjects of this 
research were 20 assignment papers of third semester students’ writing narrative 
text. The students’ narrative texts were analyzed by referring to Betty S. Azar 
classification. The findings showed the total number of errors is 459 errors. The 
three most common types of grammatical errors in the students’ narrative texts 
were verb tense which was shown through 171 errors or 37%, followed by 
capitalization which appeared in 97 errors or 21%, and punctuation which 
appeared in 94 errors or 20%. In conclusion, the most common error in students’ 
writing narrative text is verb tense. 
 
Keyword: Grammatical Errors, Writing Narrative Text 
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CHAPTER I 
INTRODUCTION 
 
This chapter covers background of study, research question, research aim, 
significance of study, and research terminology. 
 
A. Background of Study 
Mastering writing skill is one of the most challenging skills for foreign 
languages learners. In fact, while writing, learners have to combine on higher 
level skills of planning and organizing idea as well as lower level skills of 
spelling, word choices, grammatical rules, and so on. The difficulty of writing is 
not only in organizing idea but also in translating idea into readable writing. Thus, 
writing is still estimated to be difficult assignment for most first and foreign 
language learners (Ingels, 2006). The main problem is the different elements of 
two languages. It also leads students to make grammatical errors in process of 
writing because most of students tend to translate their idea from L1 to L2.  
Students’ utterances in writing are influenced by their mother tongue 
toward the acquisition of the new structure. With regard to this problem, Corder 
(1981) point out that an error is a systematic mistake which appears consistently, 
whereas the learners write what they thought right.  
Taking into account the aforementioned points, it is important to 
understand the learners’ problem in order to improve the quality of foreign 
language learners writing (Hammad, 2012). In this case, Error Analysis (EA) 
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becomes as one of best tools of linguistic studies which concerned on learners’ 
error. Error analysis in language teaching and learning is as the technique of 
identifying, classifying and systematically interpreting the unacceptable forms 
produced by someone learning a language, especially a foreign language using 
any of the principles and procedures provided by linguists (Crystal, 1999). 
Despite of this fact, based on my own experienced and observation, I 
found that many students of English Education Department of UIN Ar-raniry 
made some errors in their writing (narrative text). They frequently make errors in 
terms of grammar such as subject-verb agreement, tenses when writing in English. 
They also committed common errors included misplacing some verbs, adverb, and 
so on.  
Most of students made theses errors because they lack of knowledge about 
using past verb. The errors are made by students who rejected about the grammar 
lesson in the class. Besides, the language feature of narrative text is using action 
verbs in past form. About narrative, Knapp and Watkins (2005) add that formally, 
narrative sequences people/characters in time and space.  
There are several related previous studies which lied the research on 
narrative writing. HauTse (2014) investigated on grammatical errors made by 
Malaysian students. The study was reported that there were six significant errors 
that occurred in their writing such as singular/plural noun, article, preposition, 
adjective, subject-verb agreement, and tense.  
Mohammed (2016) conducted a study to analyze grammatical errors in 
writing of Iraqi EFL learners. The findings of this study showed that the common 
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errors of grammar in the subjects’ writing include verb tense and form, subject-
verb agreement, articles, preposition, misuse of pronoun, misuse of plurals, and 
misuse of auxiliaries. Moreover, another study was conducted by Jannah (2015) to 
analyze students’ writing. She reported that most of mistakes made by students 
were: missing subject, missing be in simple predicate, wrong simple predicate 
missing be, superfluous be, misinformation of passive form, the verb comes after 
the subject, pronoun form, agreement, and reference.  
The above explanation and the previous studies lead the researcher to 
conduct this research to analyze students’ writing especially in their grammatical 
errors. This research is hope to be of use for more effective teaching. Error 
analysis of the students’ writing will make them aware errors when writing 
narrative text and this knowledge, according to Subramanian (2009) cited in Amir 
(2018) can help teachers identify specific language problem.  
 
B. Research Question 
 In order to facilitate this research, the researcher formulates the following 
research question: What types of common errors are made by the students in 
writing narrative text? 
 
C. Research Aim 
 The aim of this research is to identify the types of common errors made by 
the students in writing narrative text.  
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D. Significance of Study 
The result of this research can be beneficial for the teachers and students. 
For the teachers, they can improve their teaching method, mainly in writing 
narrative text. As well, they can design teaching material and effective lesson plan 
to make students understanding the grammar.  
For students, by knowing their errors, students can avoid making the same 
grammatical in order the errors such as singular-plural, verb tense, word choice, 
word order, punctuation, capitalization, and spelling and it can be minimized in 
writing narrative text. Moreover, they can improve their writing ability in 
narrative text by raising their self-awareness of errors. 
 
E. Research Terminology 
There are some terms used in this research. To avoid miss-understanding 
of the readers, the terms need clear explanation and they are valid for this research 
only: 
1. Grammatical Error 
 In this research, grammatical error means the students failure 
discovered on their writing narrative text consisting of singular-plural, 
verb tense, word choice, word order, punctuation, capitalization, and 
spelling as suggested by Azar. 
2. Narrative Text 
5 
 
 
 Narrative is a story that is created in a constructive format that 
describe a sequence of fictional or non – fictional events. Narrative text 
has significant grammatical features that support the form of a narrative 
text (Knapp, 2005). In this research, narrative text means the assignment 
of writing given to the third semester students of English Education 
Department of UIN Ar-ranirybythelecturer of UIN Ar-raniry based on 
some events or experience of students. 
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CHAPTER II 
LITERATURE REVIEW 
 
This chapter consists of the theories of Errors analysis, grammatical errors, 
writing, narrative text, and previous studies. 
 
A. Error Analysis 
1. Definition of Error Analysis 
Error analysis (EA) is a branch of applied linguistics theory to replace 
Contrastive analysis (CA) in late sixties. Contrastive analysis predicts and 
explains that the error made by students is based on the influence of their mother 
language to gain the target language. “Contrastive analysis stresses the influence 
of the mother tongue in learning a second language in phonological, 
morphological, lexical and syntactic levels. It holds that second language would 
be affected by first language” (Jie, 2008, p.36) as cited in UK essays. Due of this, 
in the last 1960s CA was lasted by behaviorist theory after considering the second 
language acquisition as a new set of habit and transferring the learners’ native 
language as the basic process of second language learners. Thus, EA achieves as a 
considerable popularity in 1970s replacing CA (Erdogan, 2005). 
Errors is very usual in writing paragraph or essay, so errors analysis is 
needed to correct the student’s writing or essay by lecturer. Erdogan (2005) adds 
that EA shows that learners’ errors are not simply as learners’ native language but 
also that reflect some universal learning method in learning the target language. 
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According to Brown (2000), error analysis study is observed, analyzed, and 
classified to reveal something of the system operating within the learner, led the 
surge of study of learners errors. 
Additionally, there are five procedures for EA which is spelled out in 
Corder (1974) as cited in Ellis (1995). It is as follow; selecting the sample, 
identifying errors, classifying errors, explaining errors, and evaluating errors. 
The first procedure of EA is to collect samples of learner language. The 
size of sample could be massive, specific or incidental. A massive sample is a 
collection of samples of language use from a large number of learners in order to 
compile a comprehensive list of errors, representative of the entire population. A 
specific sample consists of one sample of language use collected from a limited 
number of learners. An incidental sample is one sample of language use produced 
by a single learner.   
The second step is identifying the errors. At this stage, the most crucial 
question which needs to be answered is ‘What is an error?’.Corder (1967) 
distinguishes ‘errors of competence’ from ‘mistakes in performance’ and puts 
forth the argument that EA should investigate only errors.  
In the third step, the description of errors, the EA literature is rife with 
studies on the various classifications of errors. Dulay et al. (1982: 146-197) 
present the most useful and commonly used bases for the descriptive classification 
of error in these four major taxonomies: 1) Linguistic Category Taxonomy, 2) 
Surface Strategy Taxonomy, 3) Comparative Taxonomy, and 4) Communicative 
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Effect Taxonomy. In their work, each of the taxonomies is described in detail 
based on the error types and examples of learner error.  
The fourth stage is an attempt to explain the errors based on the cause and 
sources of errors. By identifying the sources, it is hoped that there will be new 
findings which can help teachers to take another step toward understanding how 
the learners’ cognitive and affective processes relate to the linguistic system and 
to formulate an integrated understanding of the process of second language 
learners (Brown, 2000). He has categorized broadly the sources of errors into: 
‘interlingual transfer’, ‘intralingual transfer’, ‘context of learning’, and 
‘communication strategies’.  
Finally, the fifth stage which involves the evaluation of errors, affects the 
learners who make the errors. The outcome of the final step should be 
pedagogically motivated – to create better teaching and learning materials which 
will help teachers to improve their teaching, as well as for learners to learn more 
effectively.  
 
2. The distinction between Error and Mistake 
Error is the systematic deviations done by learners who have not mastered 
the rules of the target language. It happens repeatedly as an unconscious process. 
Therefore, errors cannot be self-corrected. Ellis (1997) adds errors are systematic 
and predictable. Errors reflect a lack of underlying competence in the language 
that they learn. 
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Unlike error, mistake is related to language performance. The learners 
have known the correct rules, but they are unable to perform their competence. 
Yuksel (2007) states mistakes are not a result of a failure in competence. Mistakes 
can be caused by slip of the tongue and physical condition, such as fatigue, lack of 
attention, and strong emotion. An example of a mistake is the slip of the tongue 
done by someone when he wants to say ‘mood’ but he wrongly utters the word 
‘moon’.  
From definitions above, it can conclude that errors occur because learners’ 
lack of competence of the target language. Meanwhile, mistakes are not a result of 
deficiency in competence. Gass and Slinker (2001) affirm that a mistake can be 
self-corrected but an error refers to systematic errors which often occur in second 
language learning. 
 
3. Taxonomy of Errors 
Taxonomies of error refer to the classification of error according to certain 
criteria. Dulay, Burt, and Krashen (cited in James, 1998, p. 48) suggest that there 
are four kinds of error taxonomy: the linguistic category classification, the surface 
structure taxonomy, the comparative taxonomy, and the communicative effect 
taxonomy. The latest two deal with error causes and error gravities. 
1. Linguistic Category Classification 
This type of taxonomy carries the specification of error in terms of 
linguistic categories, in terms of where the error is located in overall system of the 
target language based on the linguistic item which is affected by the error 
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(Dulayet al. cited in James, 1998, p. 105). Linguistic category involves the 
language levels of the error, its class, its rank, and its grammatical system. 
2. The Surface Structure Taxonomy. 
Based on Dulay and krashen theories (1998), error analysis spare becomes 
four types. They are ommision, addition, misinformation, misodering. Besides, 
this theory was taken based surface structure taxonomy. 
a. Omission 
Omission is a part of errors that usually the writer ommits or changes the 
words. For example, my aunt is very beautiful if the writer omitted become my 
aunts very beautiful. According to Sompong (2014, p. 116)”, Learners in the early 
stages of learning tend to omit function words rather than content words. More 
advanced learners tend to be aware of their ignorance of content words and rather 
than omit one”. It means that when students make a paragraph, sometimes they 
omit the part of sentences and if the lecturer did not make a clarification, the 
students would be use incorrect grammar in writing paragraph. According to 
Dulay (1982, p. 154)”, Omissionis characterized by the absence of an item that 
must appear in a well-formed utterance.” It means that students omit one of the 
structural of language. Moreover, the students felt confused about the structural of 
sentences. 
b. Addition 
According to Dulay (1982, p. 156)”, Addition is an opposite of omission. 
Their characterized by the presence of item, which must not appear in a well- 
formed utterances”. It means that addition is a part of errors that should not be 
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required to be used in making a sentence. In this section, students make a 
paragraph with abbreviate the utterances in writing paragraph. Moreover, addition 
has some categories. They are regularization, double marking, and simple 
addition.  
1) Regularization  
Regularization is a part of addition that make an exception in writing 
paragraph. Moreover, the writer should be obey the rules that have been created 
by international law about using English language. For example “Bring as a verb 
1 and Brought as a verb 2 and buy as a verb 1 and Bought as a verb 2.” According 
to Dulay (1982, p. 157),” Regularization a rule typically applies to a class of 
linguistic item”. It means that regularization is a part of type errors that explained 
about using linguistic item like verb. For example eat become ‘eated’.  
2) Double Marking  
 According to Sompong (2014, p. 116)” defined as ‘failure to delete 
certain items which are required in some linguistic constructions but not in 
others”. It means that the part of addition which change or make abbreviate the 
utterances. For example: she doesn’t read a book. 
3) Simple Addition  
Simple addition is part of addition that has a different definition between 
regularization and double marking. In this part, simple addition is a part when the 
writer should be care the context of the sentences in writing paragraph. According 
Dulay (1982, p. 158)”, simple addition is a part of errors type that if an 
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additionerror is not a double marking or a regularization, it is called a simple 
addition.” It means that simple addition is an element did not appear utterances. 
c. Misformation 
According to Dulay (1982, p. 158),” Misformation errors are characterized 
by use of the wrong of the morphemes or structure. It means that misformation a 
part of errors that lecturer found in writing paragraph of the students that using 
wrong structure in arrangement sentences. Moreover, according to Sompong 
(2014, p. 8),” this category has relation with adverbials, interrogatives and 
adjectives. It means that misformation is an element that focused on the structural 
sentences in students writing. 
d. Misodering 
Based on Dulay (1982, p. 162), this category is relatively uncontroversial. 
The learners can select the right forms to use in the right context, but they arrange 
them in the wrong order, for instance, adverbials, interrogatives and adjectives, 
produce errors as in:   
He every time come late home. 
3. Combined Taxonomies 
Combined taxonomies refer to the combination between the two 
taxonomies. The errors are classified by using linguistic category taxonomy and 
surface structure taxonomy. 
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4. The Cause of Error 
In Error analysis, there are considerable categories problems of coding 
errors such as developmental or interference, this study reveals that there is no 
single cause of error as claimed by Contrastive analysis. Richard (1974) as cited 
in Ellis (1997) identifies the cause of errors with developmental or ‘intralingual’ 
errors as follow; overgeneralization, ignorance of rules restrictions, incomplete 
application of rules, and false concepts hypothesized.  
 
5. The procedure of errors 
Gass and Selinker (2001) state a great deal of the work on error analysis 
was carried out within the context of the classroom. The goal was clearly one of 
pedagogical remediation. There are a number of steps taken in conducting an error 
analysis. 
a. Identify errors 
b. Classify errors. 
c. Quantify errors. How many errors of Tense occur? 
d. Analysis of source/causes. 
e. Remediation. Based on the kind and frequency of an error type, pedagogical 
intervention is carried out. 
 
B. Grammatical Error 
Grammar is such an important thing to apply in learning language. 
Different author will have different term in defining what grammar is. Patterson 
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(1999) states that speakers and writers intend to apply the grammar to their tasks. 
While according to Greenbaum and Nelson (2002), grammar refers to the set of 
rules that allow us to combine words in our language into larger units. Some 
combinations of words are possible and others are not. He adds that grammar is 
the central component of a language. It mediates between the system of sounds or 
of written symbols, on the other hand, and the system of meaning on the other. In 
the study of language, grammar occupies a central position. It is easy to learn and 
to use dictionaries by the learners to find the pronunciation, spelling, or meaning 
of words, but it is still difficult to consult grammar books without considerable 
knowledge of grammar.  
In fact, every language has its own grammar rules. Grammar is a part of 
language which has to be learned by the learners of a language. Learners have to 
produce the sentences grammatically so that the sentences or utterances can be 
delivered well, as well as the writing can be easily understood by the readers. 
The learners have to apply the rules of grammar on the sentences they 
produced. Implicitly, the learners who are good at grammar could probably 
produce a good writing. It is supported that writing as a productive skill requires 
the writers have the grammar knowledge when they would like to produce 
writing. Supported by the explanation above, grammar is such a crucial thing to be 
learned especially to produce a good writing.  
1. Types of Grammatical Error  
The examples of the grammatical errors that are found in the students’ 
writing (Kreml, 2004):  
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a. Sentence Pattern  
Subject is the word that tells you who or what performed the action of the 
verb. Almost all English sentences contain a subject (S) and a verb (V). The verb 
may or may not be followed by an object (O). This means that the Subject comes 
before the Verb, which comes before the Object. 
b. Tense  
Tense in English identifies when an event happens or describes a state. 
The simple past indicates that an activity or situation began an ended at a 
particular time in the past. We use past tense to describe and narrate an event or 
situation that occurred in the past and is over. 
c. Pronoun  
A pronoun is a word that is used in the place of a noun or noun phrase. 
Usually when a noun or noun phrase has been used once, a pronoun is used to 
avoid repetition of the same noun or noun phrase. 
d. Preposition  
Preposition has been called the biggest little words in English. They are 
usually quite short and significant looking, but they have very important 
functions. Prepositions are always followed by nouns (or pronouns). They are 
connective words that show the relationship between the nouns following them 
and one of the basic sentence element: subject, verb, object, or compliment. They 
usually indicate relationships, such as position, place, direction time, manner, 
agent, possession, and condition, between their objects and other parts of the 
sentence. 
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e. Punctuation 
Punctuation is the use of special marks that you add to writing to separate 
phrases and sentences, to show that something is a question, etc. Punctuation 
mark used in punctuation, for example: full stops/periods, commas, semicolon, 
question mark, apostrophe, capitalization, etc. 
 
f. Spelling 
Spelling words in English can be difficult for learners because sometimes 
a word is very similar to a word in their own language but is not spelled the same. 
For example, spell success with only one ‘s’, or colleague without an ‘a’. Another 
thing that makes spelling difficult is that some words in English do not sound 
exactly as they are spelled. In the word definitely, for example, the second ‘i’ 
sounds more like an ‘a’. It is important that students of English learn these 
differences. 
 
C. Writing 
1. The Definition of Writing 
There are many definitions of writing according to many experts. Writing 
is to make letters or other symbols (ideograph) on a surface (Hornby, 1989). It 
means that writing is the representation of language in a textual medium through 
the use of a set of signs or symbols (known as a writing system). 
Nunan (2005) defines writing is an intellectual activity of finding the ideas 
and thinking about the way to express and arrange them into a paragraph. It will 
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be clear to understand by readers. That demands to the writer to organize a good 
composition of writing in order to make the reader understand.  
Writing covers several elements, such as content, grammar, vocabulary, 
unity and coherence. All of this items essential in writing. From the definitions 
above, it can conclude that writing is to express the content of writing into a good 
composition by considering the aspect of the writing.  
2. The purpose of Writing 
Purpose is the reason or the reasons why a person composes a particular 
piece of writing. Focusing on purpose as one writer helps a person to know what 
form of writing to choose, how to focus and organize the writing, what kinds of 
evidence to cite, how formal or informal the writing style should be, and how 
much should be written. Diestch (2003) explain the general purpose of writing are 
to express, to inform, to persuade, to entertain, while the specific purpose in 
writing is to answer the certain need. 
 
3. Types of Writing 
Determining the type of writing students need to do, help students 
determine their topic or subject, purpose (why they are writing), style (how they 
should write), and their attitude toward their subject supportive, objective, etc. 
Here are the types of writing based on Dody, A., Sugeng, A.,etc. (2008): 
a. Recount   
Recount provides information about what it happened, when it happened, 
where it happened and who was involved. Recount has a social function to retell 
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events for the purpose of informing or entertaining the reader. The schematic 
structure of recountis:   
1. Orientation : provides the setting and introduces participants. Usually 
use descriptive words to give detail information about who, when, where, 
why and what.  
2. Events  : tell what happened, in what sequence. 
3. Re-orientation  : optional-closure of events. 
b. Narrative   
Narrative has social function to amuse, entertain and to deal with actual 
vicarious experience in different ways, narrative deal with problematic events 
which lead to a crisis or turning point of some kind, which in turn finds a 
resolution. There are many types of narrative. They can be imaginary, factual or a 
combination of both. They may include fairy stories, mysteries, science fiction, 
romances, horror stories, adventure stories, fables, myths and legends, historical 
narratives, ballads, slice of life, personal experience. 
c. Procedure   
Procedure is written to help us how to do a task or make something. They 
can be a set of instructions or directions.  
d. Descriptive  
Description deals with perceptions, most commonly visual perceptions. Its 
central problem is to arrange what we see into a significant pattern. Unlike the 
logic of exposition, the pattern is spatial: above/below, before/behind, right/left, 
and so on. 
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e. Explanation  
Explanation has social function to present (at least many different aspects 
of an issue and to explain the processes involved in the information or workings 
of natural or socio-cultural phenomena.  
f. Exposition  
Expository writing is writing that is designed to convey information or to 
explain what is difficult to understand. 
 
4. Aspects of Writing 
In writing process, the student should pay attention to the aspects of 
writing in order that they are able to write well. The students’ writing performance 
can be seen from the aspects of writing. According to Cohen (1994, p. 328 - 32) 
there are five aspects of writing, they are: 
a. Content : main ideas stated clearly and accurately, chance of  
opinion very clear. 
b. Organization : coherent and logical 
c. Vocabulary : choices of words, use of idioms, and word forms 
d. Grammar : control of structure. 
e. Mechanics : mastery of spelling and punctuation. 
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D. Narrative Text 
1. Definition of Narrative Text 
Narrative has social function to amuse, entertain and to deal with actual 
vicarious experience in different ways, narrative deal with problematic events 
which lead to a crisis or turning point of some kind, which in turn finds a 
resolution (Dody, etc., 2008). 
Narratives are stories about person or a group of people overcoming 
problems (Joyce &Feez, 2000). They also explain that narratives show how 
people react to experiences, explore social and cultural values and entertain the 
audience. 
 
2. Types of Narrative Text 
Keraf (2001) defines several kinds of narrative: 
1. Expository narrative 
Expository narrative usually tells about the factual events. It also tells 
about the steps of event to the readers. The purpose of this narrative is to explain 
the object of the story more details. 
2. Suggestive narrative 
This narrative is difference from expository narrative because it 
emphasizes the suggestive sense. The purpose of this narrative is to give an 
explicit message and to increase the readers’ imagination. 
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3. Fiction and non-fiction 
Narrative fiction is called as traditional stories or folktales while non-
fiction explains the event that has occurred in the past. Narrative fiction includes 
fairy tales, myths, legend, and fable. Narrative non-fiction includes anecdotes, 
autobiography, biography, and history.  
Knap (2005) adds there are three types of narrative text: 
1. Personal narrative text 
This narrative tells about the writers’ personal story or experiences. This is 
known as personal narrative. 
2. Imaginative narrative 
The writers create a fiction story. The writers usually create unusual 
situations or event that could never happen in real life. 
3. Narrative essay 
Narrative essay is always written from a defined point of view.  A 
narrative essay includes vivid verb and modifier, as well narrative essay is very 
precise in description of the character. 
This research would like to explore students’ personal narrative in the 
form of essay narrative.  
 
3. Grammatical Features of Narrative Text 
Anderson and Anderson (2003) state that narrative text usually includes 
the following grammatical features: 
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1. Nouns are to identify the specific characters and places in the story 
2. Adjectives are to provide accurate description of the characters and setting. 
3. Time words are to connect events to tell when they occur. 
4. Verbs are to show the actions that occur in the story. 
Meanwhile, this study suggested another classification of grammatical 
errors based on Betty S. Azar. Azar (1989) mentions that there are seven 
grammatical features in writing narrative text such as singular-plural, verb tense, 
word choice, word order, punctuation, capitalization, and spelling.  
Therefore, this research employs  Azar’s  classification of  grammatial 
errors to find out the common types of grammatical errors in students’ writing 
narrative text. 
 
E. Previous Studies 
There were a number of studies discussing the about grammatical errors in 
writing narrative text. In this research, the researcher will explain briefly three 
studies that have been done by other researchers related to the issue. Here as 
follow;  
First, HauTse (2014) the study entitled a case study of grammatical errors 
made by Malaysian students. The study was reported that there were six 
significant errors that occurred in their writing such as singular/plural noun, 
article, preposition, adjective, subject-verb agreement, and tense. 
Second, Mohammed (2016) conducted a study to analyze grammatical 
errors in writing of Iraqi EFL learners. The findings of this study showed that the 
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common errors of grammar in the subjects’ writing include verb tense and form, 
subject-verb agreement, articles, preposition, misuse of pronoun, misuse of 
plurals, and misuse of auxiliaries. The most frequent grammatical errors 
committed in syntax and morphology were verb-tense and forms errors, which 
took up 98 (22%) of the totality errors. Preposition errors were covered 88 (19%). 
Articles errors were accounted 81 (18%). Plural errors were covered 67 (15%). In 
syntax, subject-verb agreement took up 61 (13%). Pronouns errors were covered 
34 (7%). Misuse of auxiliaries errors were covered 27 (6%). 
Third, another study was conducted by Jannah (2015) to analyze students’ 
writing entitled analyzing the students’ grammatical errors on writing narrative 
text. She reported that most of mistakes made by students were: missing subject, 
missing be in simple predicate, wrong simple predicate missing be, superfluous 
be, misinformation of passive form, the verb comes after the subject, pronoun 
form, agreement, and reference. 
In this research, the researcher presents analysis of students’ grammatical 
errors in writing narrative text. This research has similarity with above studies. All 
of the studies are about analyzing students’ grammatical errors in narrative text. 
However, it also has difference from the previous studies that are on focusing 
grammatical errors (consisting singular-plural, verb tense, word choice, word 
order, punctuation, capitalization, and spelling) and students’ assignment writing 
of third semester students of UIN Ar-raniry. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter consists of research design, setting and research subject, data 
collecting procedure, and data analysis.  
 
A. Research Design 
 The present research employed qualitative approach. In qualitative 
research, thereare several process such as displaying, analyzing and interpreting 
data (Creswell, 2008). Descriptive research is a way to investigate fact based on 
phenomena. The research focused to gain the data of students’ grammatical errors 
in writing narrative text.  The process of obtaining the errors in students’ writing 
was done through coding. Coding is a method to code a word or phrase directly by 
using the initial codes (Gass and Mackey, 2005).  
 
B. Settings and Research Subject 
1. Setting 
This research deals with errors which were analyzed from students’ 
writing (narrative text) of third semester English department at Islamic State 
University of Ar-raniry, Darussalam, Banda Aceh. Students of English 
Education Department was involved as writing is one of compulsory subjects for 
them. The sample of this study was 20 students of English education department. 
They were selected purposively. Purposive sampling is the selection sample based 
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on characteristics of population that the researcher need for the research (Mackey 
and Gass, 2005). 
2. Research Subject 
The subjects of this research were 20 assignment paper of third semester 
students’ writing narrative text. The students’ narrative text writings can be 
categorized as private document that can be used as document analysis technique 
to gain the data. Document analysis is a form of qualitative research in which 
documents are interpreted by the researcher to deliver the voice and meaning 
about the topic (Bowen, 2009).  
 
C. Data Collecting Procedure 
In collecting the data of this study, the researcher used a document 
analysis technique. According to Creswell (2012) there are several procedures to 
collect the data using qualitative research design. Firstly, the researcher identified 
participants through a sampling strategy. One class of third semester of English 
education department students was chosen as the subject because they have the 
criteria that are predefined by the researcher. Secondly, the researcher asked for 
lecturer to give her the written text made by students. The students were requested 
to compose the narrative text writing by lecturer. Those ways were employed in 
this research to gain the data.  
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D. Data Analysis 
In this research, the data were obtained from the assignment of writing 
narrative text given by lecturer to the third semester students of English 
department. The researcher analyzed the data by reading it several times and 
classified particular parts of data. In analyzing and interpreting the data, there are 
the steps commonly used such as collecting the data, preparing data for data 
analysis, reading through the data, and coding the data for descriptions in the 
research report (Craswell, 2012). The researcher used coding to answer research 
problem about what types of common error made by students in writing narrative 
text. 
To present the percentage of the results, the data are calculated and drawn 
up in the table of percentage by using the following formula.  
 
P = 
 
 
       
Notes:  
P = Percentages  
F = Frequency of errors 
N = Number of cases (total of frequency) 
 This formula was used to calculate the types of errors that students made 
in writing narrative text into percentages. Before using this formula, the researcher 
classified students’ errors into seven categories as suggested by Azar as follow;  
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Table 3.1  Betty S. Azar's Classification 
No Types of Errors Examples 
1 Singular-Plural She have been there for three month. 
She has been there for three months. 
2 Verb tense She is here since yesterday. 
She has been here since yesterday. 
3 Word Choice He got on the taxi. 
He got into the taxi. 
4 Word Order I and my family went to Gurutee yesterday. 
My family and I went to Gurutee yesterday. 
5 Punctuation What did she say. 
What did she say? 
6 Capitalization I am student of english department. 
I am student of English department. 
7 Spelling She was writting a letter. 
She was writing a letter. 
 
Finally, the totals of errors were calculated by using these formulas. The 
researcher draws the numerical results in terms of percentages in charts and 
interprets it descriptively. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
In this chapter, the data on the students’ grammatical errors on writing 
narrative text are displayed and analyzed. The analysis covers the aspect namely 
the analysis of the types of grammatical errors. The findings of the analysis are 
going to be discussed further as an attempt to answer the research question which 
has been proposed in the first chapter.  
 
A. Data Description and Analysis 
To find out the types of errors, the researcher used three steps on 
describing the errors that found in students’ writing. The steps were identifying 
the errors, classifying the errors, and finding out the frequency of each error in 
form of a table. The classifications of grammatical errors are based on Betty S. 
Azar. These types were calculated and the number of each errors were converted 
into percentage. In the next page, the table describes the findings of the 
grammatical errors in students’ writing narrative text. 
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Table 4.1. Types of Students’ Grammatical Errors in Writing Narrative Text 
No 
Students’ 
Name 
S
in
g
u
la
r
-P
lu
r
a
l 
V
e
r
b
 T
e
n
se
 
W
o
r
d
 C
h
o
ic
e
 
W
o
r
d
 O
r
d
e
r 
P
u
n
c
tu
a
ti
o
n
 
C
a
p
it
a
li
z
a
ti
o
n
 
S
p
e
ll
in
g
 
T
O
T
A
L
 
1 AD 2 6 2 1 2 2 0 15 
2 AF 1 1 0 0 8 5 2 17 
3 ARM 0 13 3 0 6 0 1 23 
4 AS 1 11 2 2 4 4 0 24 
5 DL 0 3 2 0 11 3 3 22 
6 DUYK 0 9 1 1 2 3 1 17 
7 FA 0 1 0 0 2 0 2 5 
8 GA 0 17 1 1 1 6 0 26 
9 MF 0 1 0 0 2 6 1 11 
10 MFM 0 14 5 2 10 5 1 37 
11 MRS 0 3 1 0 0 3 1 8 
12 NS 1 3 1 1 11 13 1 31 
13 RS 0 12 5 1 0 1 5 24 
14 RSY 0 26 4 0 1 0 4 35 
15 SM 1 15 4 1 8 2 3 34 
16 SR 0 14 4 0 3 17 1 39 
17 TFA 1 2 0 0 2 11 1 18 
18 YA 0 2 2 1 4 3 4 16 
19 YS 0 0 3 0 1 4 0 8 
20 ZDF 0 18 5 0 16 9 2 50 
Total 7 171 45 11 94 97 33 459 
Percentage 
1
.5
%
 
3
7
.2
%
 
9
.8
%
 
2
.4
%
 
2
0
.4
%
 
2
1
.1
%
 
7
.2
%
 
1
0
0
%
 
 
To make the readers understand the finding easily, the percentage 
recapitulations of errors is converted into a pie chart. The chart shows the highest 
number of errors until the lowest number of errors. 
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Figure 4.1. The Percentage of Grammatical Errors Types 
 
 
The pie chart above shows the distribution of seven types of grammatical 
errors in students’ writing narrative texts. The further descriptions of type 
grammatical errors which range from the highest number to the lowest number are 
provided throughout this section. 
Verb tense is the highest number of types of grammatical errors. The 
number of the total errors of verb tense is 172 errors or 38%. The example is “…I 
fell and rolled onto the asphalt” (see appendix table 4.14). The revision of the 
sentence is “…I felt and rolled onto the asphalt”. The student used the wrong verb 
while writing narrative text. The other example to this category of error is “We 
can know that their Livelihood …” (See appendix table 4.7.), the correct is “We 
could know that their Livelihood …”. The other example of verb tense error is “a 
few friends want to talkedwith…” The correct verb of this sentence is “a few 
Singular-Plural 
2% 
Verb Tense 
37% 
Word Choice 
10% 
Word Order 
2% 
 
Punctuation 
20% 
Capitalization 
21% 
Spelling 
7% 
TYPES OF ERRORS 
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friends wanted to talk with…”. In this case, the student mostly used past tense 
after “to” whereas it should be “to + infinitive”.  
The following type of grammatical error is capitalization error. The total 
number of this type is 97 errors or 21%. The students often produced the errors in 
writing the subject of the sentence or in the beginning of the sentence such as 
“…wheniwas about 15 years old” (see appendix 4.17.). It is supposed to write 
“…when I was about 15 years old” (see appendix 4.20). Then “there was no 
available trans …”. The correction of this sentence is “There was no available 
trans …”. They also made the errors of capitalization in writing the name of 
places or states such as “There is a mall under the petronas” (see appendix 4.2.). 
The correction of this sentence is “There is a mall under the Petronas”. 
The next category of grammatical errors is punctuation error. The number 
of the punctuation errors is 94 errors or 20%. Most of students omitted the comma 
in sentences. One of those errors is “Last yearsI met a lot of foreign people”. (See 
appendix 4.6.). The correction of this sentence is “Last year, I met a lot of foreign 
people”. Then, the other example is “…I found It difficult to carry things and 
looked for a waiting room, a few minutes In the waiting room, …” (see appendix 
4.13). The sentence was supposed to write “…I found it difficult to carry things 
and look for a waiting room. A few minutes in the waiting room, …”. Moreover, 
they also forgot to put quotation mark in the word of bahasa such as “people call 
it matilampu” (see appendix 4.3). The correction of this sentence is “people call it 
‘matilampu’”.  
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Furthermore, the students made 45 errors or 98% in word choice. The 
students made errors in this category of error such as “One other free show that so 
wonderful is The wander full light and water show” (see appendix 4.2). The 
sentence should be revised as “One other free show that so wonderful was the 
wander full light of water show”. This example indicated that students chose 
inappropriate preposition in writing narrative text. The other example to this 
category of error is “An bad thing happened to me” (see appendix 4.14). The 
correction of this sentence is “A bad thing happened to me”.  In this case, the 
student used an inappropriate article. Then, the other example is “…because 
diligent keep our life cleanliness” (see appendix 4.15), while it was supposed to 
write “…because diligence keep our life cleanliness”.  
Moreover, another 33 errors or 7% were made by students in the category 
of spelling. The students made errors in this category of error such as 
“encouregment from parents, friends and also my desire…” (See appendix 4.8), 
while English allows “Encouragement from parents, friends and also my 
desire…”. This example is from the misspelling of a noun. Then, the other 
example comes from the verb from spelling such as “when I was coomenting in 
English and…” (See appendix 4.6), the correct one is “when I was commenting in 
English and…”. The other examples is “…Where my meeting endid with Rizka” 
(see appendix 4.13).  The correct is “...Where my meeting ended with Rizka”. 
Word order is the second lowest of grammatical errors in students’ 
writing.The total number of word choice error is 11 errors or 2%. The students 
made errors in this category of error such as “we late come to School and …" (see 
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appendix 4.5), it should be write as “we came late to School and …". The other 
example is “it would be difficult for me to later interact with…” (see appendix 
4.19), while this sentence is supposed to write “it would be difficult for me to 
interact later with…”. Those two sentences showed that the students were 
confused about the structure of modifier. Then, another example is “we got 
punishment to cleaned school garden and...” (See appendix 4.5), while the correct 
one is “we got punishment to clean garden of schooland...”. This error happened 
because the student was confused to arrange noun and the students translated her 
sentence from the first language to the target language. 
The lowest number of the grammatical errors is Singular-Plural. The 
findings of singular-plural error are 7 errors or 1%. The students made errors in 
this category of error such as “I finally met a women. her name Is…” (see 
appendix 4.13), while the correct is “Finally I met a woman. Her name is…”. The 
students were wrong in choosing the word of singular noun. The other example is 
“most of the movie that I watch” (see appendix 4.18), while the correct is “Most of 
the movies that I watch”. This error sentence shows that the students did not 
understand well about superlative form. Then, the error of singular-plural 
occurred in students’ writing because they created error in plural nouns such as “A 
couple month, I doubled…” (See appendix 4.16.), while English only allows “A 
couple months, I doubled…” 
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B. Discussion 
After presenting the types of grammatical errors, the researcher intends to 
discuss the findings and how this answers the research question proposed in the 
first chapter. The research question is concerned on the common types of 
grammatical errors that made by students in writing narrative text.  
The findings of the analysis suggested seven classifications as proposed by 
Betty S. Azar in students’ writing narrative text. The seven types are respectively 
singular-plural, verb tense, word choice, word order, punctuation, capitalization, 
and spelling. The three most common types of grammatical errors out of those 
seven types in the students’ recount texts are verb tense, capitalization, and 
punctuation. The first one is found 171 errors or 37% of verb tense error. The 
students mostly performed these errors due to the misuse of verbs in the text. 
Since the narrative text talks about the past, the students must use past tense in the 
text. Although some of them also used incorrect verb in using past verb entirely 
such to talked for to talk, toboughtforto buy, and to cleaned for to clean.  
The second one is found 97 errors or 21% of capitalization error. The 
students mostly crated the errors of capitalization while writing the beginning 
word of the sentence. They also made the errors of capitalization in writing the 
name of places or states such as petronasforPetronas,englishforEnglish, and 
Indonesia for Indonesia etc. 
The third one is punctuation error. This error appeared in 94 times or 21% 
of the overall number. Most of the students omitted the comma in the sentences. 
The students were confused about the use of comma in sentence. The examples 
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are After that incident I always listen for After that incident, I always listen and I 
was new student in SMAN 4 Banda Aceh,I didn’t know for I was new student in 
SMAN 4 Banda Aceh. I didn’t know. In conclusion, there are three most common 
types of grammatical errors in third semester students’ of writing narrative. The 
three classifications of those are verb tense, capitalization, and punctuation.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
This chapter draws several conclusion and suggestion derived from the 
research result and discussion. The conclusion deals with the grammatical errors 
made by third semester students of English Education Department. 
 
A. Conclusion 
Based on the data collected in the previous chapter, this chapter presents 
several important conclusions. With regard to research findings, it showed that 
there are three the most common errors of students’ writing narrative text.  The 
three most common errors are verb tense, capitalization, and punctuation. The 
students mostly made the errors in using past verb. Moreover, the students also 
were difficult to put correct verb properly. While writing, the students often 
tended to write the errors of capitalization in the beginning word of the sentence 
or the name of some places and states.  
Then, incorrect punctuations were made by students such as in putting the 
comma and full-stop, and adding the quotation mark. Overcoming the students’ 
grammatical errors in writing narrative text employed the strategies in writing 
narrative text that are, students tend to develop their writing skills in writing 
narrative text. Furthermore, the students should have peer review to make them 
become more receptive of the process.  
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B. Suggestion 
Based on the findings, the researcher offers some suggestions. The 
teachers should consider the suitable teaching method in writing class. By 
analyzing the students writing, the teacher should concern in part of errors in 
grammar such as, First in verb tenses, teacher should design a good teaching 
method in using verb tense. It will make students more understand how to use 
correct verb in tense. Second in  capitalization, most of students disregard about 
how to put the correct capitalization in writing the subject or the name of place, 
etc. Thus, teacher should pay attention in students who made this kind of error to 
minimized underestimed. Third in punctuation, some students do not know the 
correct punctuation in writing. Teacher need to be aware of different achievement 
from studentsdue students often made some errors in this parts of grammar. 
Therefore teacher should design teaching material and different method and 
approach in teaching writing skill. This could reduce the possible errors they 
make. 
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